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ABSTRACT

A learning module is a competency-based tool focused
Oon what a learner will know or be able to do as a result of using the
tool. Modules are especially suitable for outcome~-based aqult
learning programs that emphasize self-direction and individual or
small group approaches. Although learning modules vary greatly, six
essential components are as follows: a statement of purpose,
introduction to module use, learning outcomes, learning activities,
learning resources, and evaluation procedures. For a module to be
useful, congruence must be evident between learmner needs and its
content. Special attention should be directed to outcomes,
activities, and evaluation procedures. Effective modules ocutline
material clearly and attractively. Content is distributed logically
and creatively; information is accessible. An outline of content
should be completed prior to development of any written or
audiovisual material. An arrangement for a typical, well-organized
medule is as follows: cover and back pages, title page, copyright
page, statement of purpose, table of contents, foreword, learning
session chapters, and appendixes. (YLB)

t*tl*lt*ll.ﬂt*ttlttllllltl**ll*lllﬂl!*ltﬂllt**l*llﬁlt*lk#I*!t**ﬂﬂll!*lﬂ

* Reproductions supplied by EDRS are the best that can be made »
® from the original document. =

II!I*Ikﬂ*1!*II*Iﬁ*!l#IIR*RRIIIRRI#Il*ﬂllﬂ*!t'lﬂlllﬂll*lltﬂtl*l**Itﬁtll*



&
N
)
Ne
&
N
-
€

AN

-

\

-

L;

Vv

TECHNIQUES: DEVELOPING LEARNING MODULES FOR
ADULTS

Virginia B. Ricard
Consultant, Adult Program Design & Developmeni
Fort Collins, Colorado

As a facilitator of adult learning, have you ever wondered where 1o
turn when your or the available texts, materials, or resources don't
Sitthe needs of the learners? You might solve the problem by creating
a learning modiile.

What is a Learning Module?

_ Aleaming module is a competency-based tool focused on what a learner
will know or be able todo as a result of using the iool, Module content highlights
mmxﬁmmmmmmmm
fugvﬂmﬂngtbeadﬁemwnt. Resources are provided or suggested that meet
WWMMMUymmMzﬁMMml-

es.

Wby Select a Learning Module?

Module;mupechl!ynﬁubkfamﬁme-&ednduhhnﬂupm-
m&uemphmiunlf-dhecﬁmandindividulamﬂmmhe&
m@xmnmgmhmwmmmm
&cmmfnllike. mqaodulemasuuidcfamcw,amof
inspiration and information during the Jeamning process. The module offers a
ﬁwnewkfumﬁmfaamﬂimamdhebmmupm-
\ selves during the leaming process. In many programs a module helps users

develop and demonstrate self-directed learning skills,

Facilitators should consider using leaming modules:
* To improve the quality of leaming and the competence of leamers.

: Towmmodueaylrie.tyd'ha?i{unylu.
To encourage self-direction, creativity, and the effective use of
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i resources on the part of leamers.
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Necessary Compoaents

Nwmmdmmympwy.wﬂmwdmmu
contain recognized components. Sixumhlmponm:c:.

2. AnIstroduction tothe Use of the Module — Special instructions that
help the learner use the module easily and that highlight any prerequisise skills.
3 Learsing Owtcomes — Statements of purpose designed by suthors,
facilitasors or loamners doscribing what learners will know or be able 10 do afier

using the module.
4. lanh.leﬂu~lnrﬁviduﬂormexpuimdeﬁwdw
achieve the lcaming outcomes.
s.m.km-m.mmmmmm
leamning process.

6. Evaluation Procedures — Actions to desermine the value or worth of
2 leaming experience; the level of achievement of outcomes.

MAKING THE MODULE USEFUL

Congruence

Congruence must be evident between learner needs and the consent of a
module for the item o be useful. For cxample, the lean:: *s need for quality
leaming and competence in a pasticular content ares is directly related 10 the
module'lhnndm.auecmu.lcﬁvitie&mmdevﬂuﬁonm
mmumwnﬂf&ummmmoummwy
affected by the module’s purpose, activities, and resoures. Special sttention
mumuwmwvﬂﬁummm

* m;m—mmmuchmmmg
rather than instruction or relsied activities, They may be cogritive (related to
knowledge, understanding and “knowing™), affective (relaiad 1o valves, atti-
tudes and “feeling™), or performance based (related to observable skills and
“doing™). A balance of cognitive, affective, and performance outcomes is
preferable but must be appropriats to the content area.

Leuningmuuemummonlymgmimfwmmwa)
meklnmb)meobc:vabhxﬁmumtc)memdiﬁuu(irmy)n
assessment; and d) the minimum acceptable response.
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Ouicome statements suitable for individualized leaming experiences with
sdults (in academic or nonacademic programs) ofien empaasize behavioral and
conient ares components. Statements are then related to appropriate resources,
strategies, evidence of accomplishment, criteria, and means of validating the
leaming.

® Learning Activities — Lesming activities must provide opportunity
for cognitive, affective, and performance functions which are matched to the
desired leaming outcome. Forexample, “thinking” experiences must be selected
to insure cognitive leaming outcomes; “doing” experiences o insure perform-
ance outcomes. Quality activities support self-direction and enable kearness 1o
use methods related Lo their leaming styles and lefi/right brain hemispheric mode
preferences.

¢ Evaluation Procedures — Modules should employ the most com-
monly used formal and informal approaches 10 self, peer, and facilitator
evaluation. Formative and summative approaches with written, oral, and visual
formats are especially helpful. Carefully constructed questions are essential.

Presentation

Quality lesring modules outline material clearly and attractively, De-
signad for adult leamers, the content of modules is distributed logically and
creatively, Information is accessible, Namative portions of modules are easily
undersiood, and appropriate visusls support the flow of information. Activity
time-frames are designated as required.

Because the actual content of a module is up 10 the designer and based an
the particular needs of a program and the leamers, structure and format varies.
In determining the conteat of a modulke, it helps 10 answer these major questions:

1. What should the leamer know and be able to do as the result of
completing this module?

2, What activities and resources will help the leamer know and do what
is intended?

3. How should the activities be armanged to help the leamer the most?

4, How will the leamer demonstrate what is known or done?

An outline of content should be completed prior 10 the development of any
written or audiovisual material,
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When the content of a module has been determined, the sections completed
and sequenced, page numbers may be assigned io the Table of Contents. Titles
inthe Table of Contents should relate to the areas of content presented (eacluding
reference 0 the title and copyright pages).

A typical, well-organized module might be arranged es follows:

® Cover and Back Pages

* Title Pag»

* Copyright Page

¢ Statement of Purpose

* Tablk of Contents

* Foreword

* Leaming Sersion Chapters (Leaming outcomes, Session Information,
Leaming Activities, Leaming Resources, Evaluation Procedures, Timing
and Assignments)

® Appendices

The leaming modules can be an exciting keaming experience for facilits-
tors and authors. Use of leaming modules encourages recognition of leaming as

an active process dependent upon the leamner’s effective use of appropriate
TeSOurces.
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